The learning domains which includes cognitive, affective and psychomotor for each program outcome for the Civil and Structural Engineering (C and SE) program are identified. Two program outcomes which are related to psychomotor learning domains are identified and developed in C and SE students. Key performance indicators are written to assess the student's performance in achieving the identified outcomes. This research focused on the assessment of the student's psychomotor achievement of the laboratory components in the Materials Technology course. The rubric to assess the student's psychomotor achievement in the course was prepared and discussed.
Introduction
The domains of learning as described by Bloom's Taxonomy are the cognitive, affective and psychomotor (Dooley et al., 2005) . Most of the student's cognitive mental skills (Knowledge) are developed through classroom instruction. The student's affective skills component, a growth in feelings or emotional areas (Attitude), is developed through structured leadership in grouped design project (capstone), career development activities and events (co-curricular activities), competitions, cornerstone and final year project presentation and such. The student's psychomotor skills, commonly called manual or physical skills (Skills), are normally developed through laboratory setting. The Program Outcomes (PO) of the Civil and Structural Engineering Program (C and SE) are set as such to emphasize all three domains of learning. Table 1 shows the PO of the C and SE program and their allocated domains of learning. (Hamid et al. 2011 ). This paper describes the improvement in the laboratory work report assessment to include the assessment of the psychomotor domain. Previously, the laboratory report was assessed based on the cognitive domain only. Key performance indicators for each level in the psychomotor domain identified for this course are determined and the assessment rubrics for each level are prepared.
Key Performance Indicators
There are 8 levels in the psychomotor domain as shown in Table 2 (Simpson, 1972) . Table 3 shows that action verbs provided for levels mechanism and complex overt response are the same, as such in this paper both level are labelled as Level 4. The key performance indicators written for the Material Technology lab report assessment should include adverbs or adjectives that will indicate that the performance is quicker, better, more accurate, and so forth. Table 3 shows the key performance indicator (KPI) for PO5 (has the ability to design and conduct experiments, as well as to analyse and interpret data) which its learning domains are cognitive and psychomotor. When writing the key performance indicator for the psychomotor domain, according to [1] , we must remember: (1) that a level of terminal behaviour is expected and accepted as evidence, (2) the conditions under which that desired or expected behaviour to occur must be defined, and (3) criteria of acceptable performance must be established by describing how well the learner must perform in order for that performance to be considered acceptable. When preparing the KPI for the psychomotor learning domain in Material Technology course, the highest level of the domain are assessed since the students are expected to have achieved the lower level to arrive to the higher competency level. 
Assessment Rubric
The assessment rubrics for the KPIs in Table 3 •The findings are judiciously discussed in relation to theory and findings of past studies cited in literature review.
•Implications, recommendations and directions for future research are carefully drawn from the research findings.
•Limitations of the study are relevant and extensively described.
•The discussion interprets the findings and is connected with other sections of the report such as the background, problem statement, research questions, instruments and results.
•The findings are either superficially discussed or not discussed in relation to theory and findings of past studies cited in literature review.
• Implications, recommendations and directions for future research are drawn from the research findings.
• Limitations of the study are relevant and adequately described.
•The discussion fair interprets the findings and is connected with other sections of the report such as the background, problem statement, research questions, instruments and results.
•The findings are either fairly discussed or not discussed in relation to theory and findings of past studies cited in literature review.
•Implications, recommendations and directions for future research are fair drawn from the research findings.
•Limitations of the study are relevant and adequately described.
•The discussion may be incomplete or partially/ not clearly connected to the results. The connection with other sections is vague.
•The findings presented are mere repetitions of the results without appropriate interpretation •Implications, recommendations and directions for future research are not drawn from the research findings.
•Limitations of the study are irrelevant. 
